[Lydia Denney]
I would like to encourage you to please go down to the bottom of your screen and select the channel that is either English or Spanish. It's a small round globe right about the middle of the bottom of your screen. Hover over it and select either English or Spanish. We're using an interpreter, so if you want to hear everybody, you'll need to select a channel. Thank you. 
[Hannah Sanford-Keller]
All right, so hopefully everyone is getting on to the right English or Spanish channel. 
We're going to start just with a kind of brief overview to get us all oriented and then we'll start our presentation. So after the presentation, we'll then move into group discussion and we'll have time for additional questions. 
There will be no break during today's webinar so please go ahead and take a break if you need one. 
Live closed captioning is available for this webinar. On Zoom, you can see the closed captioning if you click the CC icon at the bottom of your screen. To access and view the chat, click the chat icon at the bottom of your screen. The chat box will then open up to the right of your screen and you can type questions there. 
To change the view of who you are seeing on your screen, click the view button that should be at the top right or the top of your screen. If you see speaker view you will only see the person who is speaking.
And we have tech support, thank goodness, this evening for this webinar so if you have any technical issues or challenges Anna Brooks will be able to help. You can direct chat her or email her and we'll put the email in the chat now in case anyone has any questions that they need to email her during the webinar. 
All right, before we get started, we'll go over a few details about this webinar. This webinar, as we've seen, is going to be recorded except for the discussion, so please leave your camera and mic off during the webinar so that your video and your name won't be included in the recording. I'll give everyone a few minutes to do that now. 
The recording of the webinar will be available online, and we'll send a follow-up email to  everyone who registered with the link to the website to find the recording. 
We will have time for questions at the end and as a reminder you can type your questions in the chat box to the right of your screen at any point during tonight's presentation. 
I'm now going to hand it over to our two presenters. 
[Dr. Greene]
Thank you guys so much for that wonderful introduction. My name is Rachel Greene and I'm a psychologist here at OHSU. 
[Dr. Rutter]
Hi and I'm Tara Rutter. I'm also a psychologist here at OHSU. 
[Dr. Greene]
So like everyone said we'll be talking about understanding behavior one step at a time for families with developmental differences. 
[Dr. Rutter]  
All right so here's our agenda for tonight. We're going to do some brief introductions, then we'll talk about what is challenging behavior, then we're going to go into how 
to manage challenging behaviors, then we're going to leave some time for group discussions, and then we're going to end the night by providing you some resources and next steps if you have additional questions. 
And just to give you a background on who we are, we are licensed psychologists in the OHSU Child Development Clinic. And we really wanted to outline that we're here tonight to provide a broad overview of basic principles of behavior. And this is really for general informational purposes only. 
We want you to be aware that this is not a therapeutic relationship or a therapeutic service. We are psychologists by training, but we are not your psychologists. So we can't provide any specific advice to you and your family tonight. 
But part of this talk is really to talk about how we take a step back and understand why a behavior is happening so you can come up with a plan to meet your child's needs that works best for you and your family.
So we're here again to provide general information about common challenges that pop up in childhood. And we really want to reach a big audience here. So we are recording portions of this information today so that other people in the community can watch at any time. We will not be recording our discussion, so we're hoping that we can have some more opportunities to have frank and open conversations at that point. And for privacy purposes, we do recommend that you use a fake name today and do not share any identifying information about your child during our recordings. 
All right, so what is behavior? Behavior is really anything that is observable, that anyone does, that is either expected or unexpected or challenging. And we think about behavior in a few different ways. We think about what the behavior 
looks like, and for that we use the term in the psychology world, topography. So exactly what that behavior looks like. And we also think about the function of a behavior. The function of a behavior is what that child gets out of the behavior or why a child does a behavior. 
So a child can show the same behavior for a number of different reasons. The topography can look the same, but the function can look really different or be really different. 
So in this picture here you'll see that there looks to be a child that's screaming. And for this a child can scream for a lot of different reasons. We know this. A child can scream for attention. “Pay attention to me!” Or a child can scream because they want a toy or they can scream when they're really joyful or they can even scream to get out of doing their homework.
So today we're really focusing on the functions of behavior: Why a child does a behavior.
So we wanted to bring it to you as an audience: What challenging behaviors, what common challenging behaviors are popping up during childhood? 
And I'm just going to take a second. You're welcome to use the QR code. 
[Dr. Greene] 
And if you do need to check into a different channel, there is an option for interpreter services. It's a globe at the bottom where you select the language that you'd like.
[Dr. Rutter]
Yelling, hitting. Definitely, we see that behavior a lot in children. 
[Hannah Sanford-Keller]
We have some in the chats. Someone said "running away from school" or "refusing to eat food". Another participant shared "constantly arguing". 
[Dr. Greene] 
Some of these will come up later.
[Dr. Rutter]
Alright. Thank you for sharing.
So today, the focus of our talk is really about the function of the behavior. And we're going to talk a little bit about that. 
[Dr. Greene] 
So when we talk about the function, what we really mean is the reason for a behavior. Why is it happening? And sometimes it's easy to understand. It's pretty straightforward to know the why of a challenging behavior. Why is it happening? What is the function? 
Sometimes it's not as easy to know exactly what the function is. And we're going to talk about some steps today of how to delve a little bit deeper and figure out what that function is. 
But why is it important to understand the function or the reason for a challenging behavior? Why does it matter? 
And there are a few reasons why. So when we're talking about challenging or unsafe behaviors, oftentimes we want that to stop. Right? We don't want kids to be in an unsafe position or people around them, right? We want to understand what a child gets from that behavior so we can understand that and find an alternative, find a more appropriate way for them to get what they want or need.
Okay, and there's really always a reason for behavior. We think of behavior as communication, and we know today we're talking with a group of caregivers, parents of kids with developmental differences, and a lot of times that means difficulty with various aspects of communication, whether that be verbal communication or speaking or even using body language to communicate. But behavior can be communication. And so sometimes it's about reading that behavior and knowing what it means.
And so we're going to be talking today, and this is not all exclusive, but I'd say 
in general, there are four main reasons for behaviors that we're going to go into, 
one of which is attention seeking, right? “I need to be heard. I need to be seen.” 
And the next would be access to items or getting something we want. That could a tangible something you can hold and touch like a toy or candy. That could also be an intangible, something a little more abstract. 
We also can see people show certain behaviors because they're avoiding or escaping something. I know someone in the chat said “running away”, right? Not wanting to eat a certain food, right? We're avoiding. And so that's a big driver of behavior.
We also see, especially in our kids with developmental differences, we see 
automatic and sensory reasons for behavior. It just feels good. It's something I'm seeking. It's that input that I need that's driving the behavior.
So we'll talk about all of these and how these different functions might drive how we respond or what we do. 
[Dr. Rutter]
So we're going to talk through those behaviors and how they can look. So for thinking about attention-seeking behaviors, ultimately the communication 
is “pay attention to me”. There's lots of different ways that this can pop up. 
It can look like seeking praise or joking or being really silly or even throwing things and looking to see what your reaction is going to be. And it's important to remember that for many children, even getting negative attention feels just as rewarding. So children can often act up and try to get in trouble to get the attention that they want. And similarly, for folks that are really hoping to get something or get access to an item, ultimately the communication here is, “I want something”. 
Some ways that this can look are grabbing a toy out of another child's hands. A child could cry because they want a candy bar. Or they might even do their chores so that way they can earn money.
And adults do this too. We go to work to get paid, and we maybe wouldn't go to work if we didn't get paid to do so, right? So there's always a reason behind our behavior, and this is one function of it. 
Another function of behavior is that avoiding or escaping, and the communication here is, “I don't want to do something”. And again, there's lots of different ways that this can look. It can look like refusing to do their homework or refusing to do a chore 
when they're asked to or even whining to avoid doing a specific activity or trying to 
leave a school setting or a community setting. 
And then finally, in the kind of automatic and sensory functions of behavior, the communication is “this feels good”. And so we've provided some examples across the five senses here.
So for folks that have sensory needs and differences, that might look like eating things that aren't food because the texture or taste feels good. Tapping or drumming on desks because the sound of it feels good. Flipping a light switch on and off and watching the light because watching that light switch on and off looks really good, feels good to the body. 
Similarly, that can also look like some self-aggression behaviors, like scratching your body until it bleeds, because the touch input feels good to the body. Or smelling things that aren't food. Or running and crashing into things over and over again, because that deep pressure physical input feels good to the body. 
[Dr. Greene]
Perfect. So now we want to know the why and how do we figure that out? So the first thing that we would look to here is look at the timing. And we're going to talk about what I mean by that. 
So we want to know, we're going to introduce some terms here. We want to know what happened before the behavior, right? So all of these examples of behavior that 
Dr. Rutter just mentioned, what happened before that, right? Where did it happen? Who was there? That's called the antecedent, okay? So that's our blue arrow on the left.
Then we also want to look after the behavior, right? What happened after that? Who was there? What did they say or do in response? Where did it happen? All of those things are important data for us. 
And this, a nice acronym to understand this timeline is ABC. So antecedent, behavior, consequence. 
Okay, and this really just kind of outlines exactly what we said here, but I do want to highlight that sometimes when we use the word “consequence”, maybe it has a negative connotation or it sounds a little bit negative, like someone did something wrong. But in this case, the way that we're using it here, it really has no judgment associated with it. It really just means what was the result? What happened? Right?
So for example, if I'm feeling hungry, my behavior might be, I eat a sandwich, right? And the consequence or the result is, I'm no longer hungry. I feel full, right? It's not a good or a bad thing. It's just what the result was. 
[Dr. Rutter]
All right. So we've provided some examples for us to go through together as part of our event tonight. So I'm going to go through this ABC with you, and then we're going to talk about what the function of this behavior could be.
So our A, our antecedent. At home, a child is playing with toys in the living room. There are many toys out. And the parent walks into the living room and says, “clean up your toys”. 
And then the behavior is that the child screams, “no, I'm still playing”, and continues to play with their toys. 
Right after that, the consequence is that the parent allows the child to keep playing in the living room. 
So what was the function of this behavior of screaming? By screaming, the child has escaped or avoided the parent’s request to clean up their toys. 
So we're wondering what would happen the next time the parent asks them to clean up their toy? We would expect that they would do this behavior again. They have escaped or avoided their request to clean up their toys by screaming. 
And here's another example. We're going to go through this one together. At the grocery store checkout, your child sees a candy bar. They ask if they can have the candy and you tell them, “not today”. The behavior is that the child starts screaming, “I want the candy!” and begins to cry. 
And right after that behavior, you buy the candy bar and they stop crying and they smile and they eat the candy. 
What is the function of this behavior? What is the function of them screaming? They scream to communicate that they wanted access to that candy bar. 
[Dr. Greene]
So in a different example, we see that the antecedent or what's happening before is a child's working or has math homework at the kitchen table. Right. Math is a difficult subject for him. The behavior during that setting is he begins to chew his shirt while completing his homework. And then the consequence is he completes his math homework and his shirt is soaked after he's all done. 
The function of that behavior is this automatic and sensory function, right? Chewing his shirt feels good to him. He's seeking that sensory input and getting it through his shirt, which is a common thing we see.
[Dr. Rutter]
And here's another example. So for the antecedent for this one, you're talking to your child's older sibling about their, for example, upcoming ballet recital. And your child is playing nearby with a toy truck, but watching you and their older sibling. 
And the behavior that your child shows is that your child throws the toy truck on the ground  and then looks to you to see your reaction. Right after that behavior, as a consequence, you go over and you begin to scold them saying, “we don't throw our toys, that's not nice”. 
Throwing their toy and then looking to you for a reaction was attention seeking. The function of them throwing their toy was to gain your attention. 
So those are some examples that we have. 
[Dr. Greene]
Okay, so now that we're starting to understand, okay, maybe this is why my child did this. I think I know the function of my child's challenging behavior, but now how do I get my child to stop it or to do something different?
Okay, so we want to first talk about prioritizing what behaviors to try and change because we can tell you right off the bat, you're going to leave with a lot of great knowledge, but implementing it and trying it out all at once is maybe not the best plan. 
You don't want to try to change everything all at once. You want to focus on one 
or two behaviors at a time. And the way that you're going to first say, “what do I want to work on right now”, is ask yourself, “what behaviors are unsafe?” Is there anything happening in our home or outside of the house that's unsafe? That could be physical aggression towards themselves or others, running off in public or into the street, eating things that are unsafe to eat, right? Those are the things that I think would take the highest priority. 
So the example that we gave about maybe chewing on your shirt, unless we're swallowing pieces of the shirt, right? That might not take priority over physical aggression towards their sibling, right? So that can be a good way to assess that. 
And even from there, take the things that are most impactful in your family's day-to-day life, in your child's day-to-day life, and work on those first. Let some of those lower level behaviors go for a bit. It's okay to just let some things slide while 
you focus on the things that are more important. 
[Dr. Rutter]
So as Rachel mentioned, how do we change these behaviors? How do we get a behavior to stop or how do we kind of go towards something different? 
So we know the A, the B, and the C. We can change what happens right before a behavior. So we can change our antecedents. We can also change what happens right after a behavior. So we can also change the consequence or what's happening right after a behavior happens. So we're going to talk through those. 
So we're going to first focus on the things that we can change right before a behavior. And we're going to give you some examples. So for that example, for the child who is chewing on his shirt during his math homework, if we know that chewing feels good to him, if we know the function of that behavior, the parent could instead give him a piece of gum before he starts his homework because that chewing is the 
kind of thing that he's getting out of that. 
And if we give him some gum to chew instead of his shirt, the behavior would change. He's chewing the gum instead of chewing on his shirt. The consequence is that gum gives him that same feel-good sensory input and his shirt is not soaked after he finishes his work.
So we can change the environment to prevent the behavior from occurring. We can change the way a request or an instruction is made. We can change the environment if a behavior is only happening in a particular place. Like if your child is only screaming in a certain area in the house.
We can change a request then. We can change who is and isn't around. And we can also change how we set rules and reminders before. 
So for that child who always asks for a candy at the grocery store, we can change the things that are happening right before. We could make sure that they have a snack before they go into the grocery store. So that way they're not feeling as hungry before they go in. We can set those rules and reminders like no candy today, things like that before we enter the grocery store. So that way those expectations are really clear. 
[Dr. Greene]
Okay. And so again, as a reminder, we can change what happens before and we can change what happens after a behavior to increase or decrease the likelihood of that behavior happening again.
All right. So again, here we're moving to the consequence, right? We are changing what happens right after the behavior has occurred, okay? 
So we can change what the child gets to stop or reduce the behavior from occurring again. Some ways to do that are to ignore attention-seeking behaviors, right? Not providing access to whatever it is they're hoping to get - that item, that activity in response to a challenging behavior.
Rather, we would want to provide that after we see an expected or positive behavior. We would want to kind of follow through on any instructions or requests that were placed, right? We want to be consistent with the rules and expectations that were set up in that antecedent, in that before behavior time. 
And then we want to block access to unsafe sensory behaviors, such as taking away non-food items if the child's trying to eat them and/or replace them with a safe sensory item. 
Okay so as soon as, essentially, let me go through this example here. So, again we've talked about this example before but the antecedent is you're talking with your child's older sibling about their upcoming ballet recital, right? The child's nearby playing with the truck and watching you guys. The behavior is your child throws the truck on the ground and then looks at you really clearly to see your reaction, right? 
Here's where we're going to change how we respond, right? We didn't change anything that would happen before, but we're going to change how we respond in that consequence. So instead, the parent ignores that child's attention seeking behavior and continues talking to the child's older sibling. 
In this example, the child learns that throwing toys doesn't result in getting attention, either positive or negative focused attention. And they're less likely to throw toys in order to get your attention in the future because that didn't work. 
And just like this works, this isn't to say we don't want children to get attention. We all need that. We all thrive on that, right? We want to praise and show attention for 
the behaviors you want to see more of. And so that's why we say what we pay attention to grows, okay? Either positive or negative.
You want to, there's a lot of room  for what we call positive reinforcement here. So it's praising or rewarding the things that you want to see more of. Here you want to identify the specific positive behavior you want to encourage.
So maybe in the example that we just talked about, maybe what we would like them to do instead is say, "Hey, mom, hey, [siblings name], come talk to me. Come play with me." Right. That's a really appropriate thing to say. We want to praise those moments of really positive communication and interaction by giving our attention and giving that thing that they're needing. 
So when that behavior occurs, we want to provide positive attention and praise immediately after as close as possible to the time that it happens. This makes this attention or getting that thing that they were looking for, that makes the behavior more likely to happen again in the future.
OK, and so another example here, again, we're back at this candy bar, we're back at the grocery store and they're asking if they can have a candy bar. You say "not today". Behavior: "I really want the candy!" Begins to cry. Is really upset. 
I know someone in in some of our material said, what do I do when there's a meltdown? Right. 
And so in this example, the consequence could be, you know, "We're not going to buy the candy bar.” And instead you say, "I know you wanted the candy bar, but we can't have it today."
And it's OK to provide validation around disappointment. It's okay to say "I know it's really upsetting, I know you're really sad that we can't get the candy today." But by kind of sticking with that initial rule that you made from the beginning or by setting a line here and then following it, because that was not the behavior that you wanted to see for them to get that item, it teaches them over time that screaming and crying doesn't result in you giving in to their request. 
That's just not gonna work. Maybe there's something else that they can do that will work. 
You also, by saying, “hey, it's okay to be sad, it's okay to be disappointed”, you're also modeling for them. You're showing them and labeling emotions and you're validating it's okay to be sad about it. It's all right. It's really about how we respond and how we behave.
And I want to give everyone a fair warning, right? We talk about all this like this is easy, right? And we know that it's not. We know that it's one of those things that's easier said than done. 
These are kind of the basic principles. Enacting them can be a little more challenging. And even in science, we know that when you start using these principles and these guidelines, it actually does get harder before it gets better. 
In this graph, you'll see sort of this uptick, right? This peak after a reinforcement is removed. Something that worked previously and it's not working anymore, you're going to actually see that behavior ramp up before you see it go down.
So we like to let people know that to be on the lookout for that and not totally surprised when you see that response. In time though, we see that what's 
called extinction or that behavior decreasing or going away, it does happen. 
There can be these little blips along the way that's labeled a spontaneous recovery, right? They might try it out again just to see, “does this work anymore?” But that's why consistency is so important. Keep those consequences and your responses consistent so they know what works and what doesn't.
[Dr. Rutter]
Okay, so we are going to stop our recording now. I'm going to give a few minutes 
for our folks who are recording as part of this to stop the recording. And we wanted to open this up for...

[End of webinar]
