[Morrigan]
My name is Morrigan and I'm a community research liaison with the University Center for Excellence in Developmental Disabilities at the Oregon Health & Science University. The Oregon Health & Science University sits on the occupied land of the Multnomah, Kathlamet, Clackamas, Tumwater, Watlala Bands of the Chinook, the Tualatin, Kalapuya, Molalla, Wasco, and many indigenous nations of the Willamette Valley and Columbia River Plateau.
 
We are hosting these webinars because we have received requests for more guidance on supporting non-speaking and semi-speaking youth. Additionally, the 2021 report by SIECUS, Sex Ed for Social Change, and Dr. Laura Graham Holmes' Comprehensive Sex Education for Youth with Disabilities, A Call to Action, identifies AAC users as a priority and provides specific recommendations on what social inclusion looks like, which I will read:
 
"Youth with disabilities with alternative or augmentative communication (AAC) devices are included in sex education classes. In order for educators to support these youth in the classroom, AAC devices need to be programmed with vocabulary on gender identity, sexual orientation, sexuality, and relationships. This means communication between educators and speech pathology staff to make sure this programming occurs. Youth must also be directly taught how to use specific vocabulary, particularly for saying no, reporting abuse, and for requesting more information about a topic."
 
And I'll send out that report as well as some other resources after the webinars are over. And we hope that this webinar series will give you some practical strategies on how to foster inclusion of AAC users in your classes.
 
Before we get started, let's go over a few details about this webinar. American Sign Language Interpretation is available for today's webinar. Thank you, McKay and Cynthia, for being here today. Communication Access Real-time Translation, or CART, is also available for today's webinar. Thank you, Idella, for being here today. Spanish language interpretation is available. Thank you, Carolina and Carolina, for being here today. If you click the icon that looks like a globe, you can choose to listen to this webinar in Spanish. And Korean language interpretation is also available. Thank you, Caitlin, and I'm sorry, I couldn't get your other name - or other interpreter. Thank you for being here today. If you click the icon that looks like a globe, you can choose to listen to this webinar in Korean. You can also choose to turn on the automatic closed captioning as well by clicking the CC icon. If you have a question for presenters, you can type it in the Q&A box. The Q&A session will be at the end of the webinar.

And now Dr. Lateef McLeod will introduce our panel.

[Lateef]
Hi, I am Dr. Lateef McLeod and I will be your facilitator for today. For my affiliation with Oregon--I will now introduce the rest of the panelists.
 
Hi, I am Dr. Lateef McLeod and I will be your facilitator for today. For my affiliation with Oregon Health & Science University, I was a community research associate in their UCEDD department until this past July. Before that, I graduated from California Institute of Integral Studies with my doctorate in anthropology at the end of last year in December.
 
I will now introduce the rest of the panelists.
 
First off is Kevin Williams. Kevin Williams is a father, developer, community leader, and technology enthusiast from North Carolina. Kevin primarily uses an alternative and augmentative communication (AAC) device to convey his thoughts in a clear, precise manner while speaking to people. Kevin has a passion and focus to help advance the lives of individuals through innovation, accessibility, and solidarity. He is an accomplished speaker at national and international conferences.
 
Kevin currently works as a contractor with PRC Saltillo to expand their ambassador program and build a framework for people who use AAC to make significant impact throughout various company activities. Kevin is a part of the ISAAC LEAD Committee which provides leadership opportunities and resources for people who use AAC through the International Society for AAC. One of the projects of the ISAAC LEAD Committee is a bi-weekly chat for people who use AAC. Kevin also has a contract with the United States Society for AAC advising them on management of various technology resources.
 
Next, I will introduce Saoirse.
 
Saoirse uses they/she pronouns. They're an autistic multiply disabled AAC user. They are an advocate for communication access and languages rights, and right to have communication access in one's own native language and not just having AAC only available in English. They primarily use a tablet for AAC. However, they also use an eye gaze system, letter boards, and have some limited sign.
 
Next, I will introduce Perri.
 
Perri Spencer is an autistic self-advocate who is passionate about spreading knowledge about AAC. He is a white person with light brown short hair. Perri is a member of the Link Center Steering Committee working to improve service access for people with I/DD that have co-occurring mental health needs, as well as a member of the Kansas Council on Developmental Disabilities. He has worked with people with high support needs who use AAC as a direct support professional in the past, but his own disabilities prevent him from doing that work currently.
 
Now I will introduce Otto.
 
Otto Lana is a college student and a San Diego native. An award-winning poet, writer, consultant, filmmaker, actor, and lyricist. A self-advocate championing the rights of those with communication disabilities. In 2021 was awarded the inaugural Heumann-Armstrong Award for Excellence, Overcoming Ableism in Academia, and presented with Judy Heumann. April 12, 2023 was proclaimed Otto Lana Day in San Diego by the San Diego County Board of Supervisors for his leadership and championing the right to communicate.
 
He is a California State Youth Ambassador for the Center on Youth Voice Youth Choice, informing disabled youth on alternatives to conservatorship. As an ambassador for CalABLE, the state-sponsored savings plan for disabled individuals, he is a member of the Disability Voices United Self-Advocacy Speakers Bureau. He is currently the face for Easter Seals national campaign: Disability is not a Dirty Word.
 
He is an entrepreneur designing and selling waterproof letter boards and apparel on his website, www.ottosmottos.com. He has been a program manager at Autism Tree Project Foundation since 2020. He co-hosts an online book club and serves as a collaborator for the annual Neurodiversity Conference at University of California, San Diego.
 
His latest endeavor, Mod Squad for Access, LLC, is a collaborative effort to drive inclusion and equity forward. MOD, an acronym for Manifesting Our Destiny, manifesting access and support for robust systems of communication and educational, employment, and societal settings of every kind. 

Otto is fully AAC-tivated. He loves the outdoors, especially the ocean. You can find him traveling the world with his friends and family. His goal is to change the face of autism and apraxia. He wishes to lead by example, giving parents and disabled individuals hope to fuel their own moonshots.
 
He is the first student at University of San Diego using augmentative and alternative communication tools. He is certain he will not be the last.
 
Now I will introduce Alyssa.
 
Dr. Alyssa Hillary Zisk, they/them, is a queer, autistic part-time AAC user and researcher. Alyssa uses their experience as a part-time AAC user and their community connections to other AAC users to guide their research, aiming to address both practical and theoretical concerns that matter to AAC users. They are also on the admin team of the Facebook group, Ask Me, I'm an AAC user.
 
Now that everyone is introduced, I will begin with the first question. The first question is as follows: Consent and boundaries are a major component of sexuality education. What do you think is important for teachers to know when teaching consent and boundaries to AAC users?
 
Alyssa, Saoirse, Kevin and I will answer this question.
 
Alyssa, why don't you start us off and then Saoirse, Kevin and I will respond after.
 
[Alyssa]
For an AAC user an - 
 
... place to start is with our ...
 
Just like with fully speaking students, education on consent and boundaries cannot start and end with sexuality education. To teach consent and boundaries in sexuality education, you want to build on a foundation everywhere else.
 
For an AAC user, an obvious place to start is with our AAC devices. That is, right from the start, asking permission to touch, model on, or edit our devices, and not doing it if you understand us to be refusing, in words or not, provides a basis of boundary and consent experience that you can build on in other contexts. Or failing to do so can teach us that we don't get to have boundaries.
 
[Saoirse]
You need to and should clearly break down and explain to people what boundaries are and how they work. You also need to actually let students have boundaries.
 
When they are taught to AAC users and disabled students, they are always preached to us as a form of teaching them to us. Yet our own boundaries are denied to us. We're never actually allowed to have our own boundaries. Educators always seem to apply the concept of boundaries for themselves and everyone else, but never for the non-speaking and disabled students. To teach boundaries you actually have to let your students have boundaries.
 
So often, disabled people, especially children, aren't allowed to have boundaries. We're expected to be obedient and compliant. We're expected to do as when we're told by the adults and people with power in our lives. We have to accept being handled, accept medical things, or be corrected.
 
Disabled children are given very little right to have boundaries. So to start, you need to start actually modeling by letting your student have boundaries. You need to start asking before you do things. If they say no, don't do the thing.
 
If something has to be done, ask for ways in which you can do it that is acceptable, or a way for them to do it themselves, or offer them tools to make the thing easier.
 
They simply expect us to understand the idea of boundaries by telling us no, talking about not touching the teacher's things or someone else's stuff, all while everyone else is constantly allowed to ignore disabled people and their own no's and violating our own boundaries.
 
The thing is, you need to actually show your students they can have boundaries by respecting their boundaries as part of teaching what it means to have boundaries.
 
[Lateef]
For my answer, learning about consent and boundaries are fundamental for an individual to learn and know when they are learning about their sexuality. A person needs to know what that individual will consent to and what that person's individual boundaries are before entering into a sexual relationship with another person. Being sexually active can put you in vulnerable situations, especially when you are someone who uses AAC.
 
Ideally, it is good advice for you to express their boundaries and what they consent to their potential sexual partners before they are sexually active with each other. This will avoid any confusion or potential harm by any partner.
 
So it is important for people who use AAC to learn their boundaries and their level of consent early, and educators can help with that learning process.
 
Those were all great responses. Let us move on to the second question, which reads: What should teachers be mindful of regarding their own biases around the sexuality of AAC users? For example, some teachers might believe it is wrong for non-disabled students to date AAC users.
 
Alyssa, Kevin, Saoirse will answer this question.
 
[Saoirse]
You have internal biases. Everyone has internal biases. It is impossible to grow up in this society and this world and not have your own biases. However, you need to work on making sure those don't impact your teaching.
 
It's very common for non-speaking people and AAC users to be heavily infantilized in our everyday lives, both by teachers, parents, and just most people. Eugenics, and ableism are also heavily ingrained into our society, not to mention racism, classism, homophobia, all these things which interconnect. Teachers need to be mindful and regularly monitoring these biases which are so heavily ingrained into everyone by society to make sure they aren't showing up in or impacting their teaching. 

There's so many examples of biases people use to argue against teaching disabled students and AAC users sex ed. People often believe there's a bar for if you're too disabled to have sex or understand sex.
 
People will say a student shouldn't learn things because they are too cognitively delayed or use cognitive abilities for IQ scores as a reason not to teach someone about sex. Or they will argue the student is too disabled to consent in their lifetime.
 
It is in fact very common for AAC users to be presumed incapable of consent for their whole lives, based on needing AAC, for they will say they don't think a student needs this information because in their minds, they don't believe a student will ever date or have sex or have a family. However, these are incorrect. They are not reasons to avoid teaching sex ed.
 
Everyone, no matter their IQ or cognitive abilities, has the right to sex ed and to learn about our bodies. There are ways to make things cognitively accessible without infantilizing someone. Working to unlearn those biases is critical. Working to learn about intersectionality and how all these things interplay is critical.
 
It's important to be aware we live in a heavy eugenistic, ableist society, and that is going to impact the internal biases everyone has. It takes time to work on unlearning those. But it's critical. 

Be aware of these internal biases. Don't let them impact your teaching or the content given to non-speaking students. You still need to teach them the same sex ed you provide their non-disabled peers.
 
[Lateef]
Next, Alyssa, Kevin, Saoirse will answer this question. Alyssa, why don't you go next?
 
[Alyssa]
AAC users can be queer. We may or may not be the gender you assume we are, and we may or may not be straight. And this doesn't mean we're all non-sexual. Asexual is an orientation which is very different from the presumptions of non-sexuality that people often make about us.
 
Also, I know that it is popular to talk about descriptive teaching in order to not have to add all the words to a device, but from my experience with studying foreign languages, any word I have to talk around twice is a word I need to learn. The same thing is true for needing to have access to words in our AAC, whether through literacy or through a system that has the word by default or through adding them. In the context of sexuality education, that means we need body part words and sexuality words and gender words.
 
[Kevin]

Point 1: Teachers should keep in mind that people who use AAC are navigating a lot of things. We have both healthy and unhealthy desires, fetishes, and thoughts that need to be recognized and addressed in an appropriate manner.
 
Teaching students to look at disability as a human characteristic and not an abnormality goes a long way. Using the taboo subjects of sexuality to do that will drive acceptance home for everyone. Not only acceptance of people with disabilities among the larger non-disabled community. Acceptance of disabled people themselves through self-confidence and self-awareness.
 
Point 2: Teachers should separate judgmental thoughts by giving honest answers to the question: Am I judging because I am the adult in the room, or am I judging because a person with a disability shouldn't do this?
 
If you were not surprised by a non-disabled student being sexually active or aspiring to be an Instagram influencer through their body, keep the same energy when you experience a disabled student doing the same thing.
 
[Lateef]
Great answers.
 
The next question is as follows: Many AAC users are taught to be compliant. Why is it important for teachers to emphasize the difference between consent and compliance for AAC users?
 
Otto, Alyssa and I will answer this question. Otto, can you start us off? Then I can go and then Alyssa.
 
[Otto]
From an early age we, special education students, disabled students, students who use AAC devices and who lack reliable oral fluency in spoken words, are taught to comply, to do what you are told, to act like everyone else, to get along. We are not encouraged to ask why. We are not encouraged to protest. In fact, we are punished for protesting or resisting.
 
We are often physically manipulated, physically motored through an activity, in an attempt to teach us a task. We lose our sense of bodily autonomy. We are taught to ignore feelings of not being safe. We are not taught the concept of consent. We are taught coercion as the new norm. Those in authority are the ones who make the rules that we must abide by.
 
[Lateef]
The difference between consent and compliance is an important distinction that all people who use AAC should be taught and know. 

Consent is something you give when you agree to it and it aligns with your own desires and wants of what you want to have happen. Compliance is something that you reluctantly give to something that you may not want to agree to, but because people that have power and authority over you want it done, you acquiesce to their demands.
 
We should aim to give our consent on things and not our compliance.
 
Unfortunately, people who use AAC are trained to comply to things too often by our family or caregivers who think they know what is best of us and may do things for us without asking our consent. This is a problem and might give us into a false mindset where we acquiesce to things that might not be best for us.
 
The better way is for people who use AAC to take an active role in the decision-making process in every decision of their lives so they are more able to give their consent on things and not give in and comply to have things done to them.
 
Educators should assist their students who use AAC understand this distinction. This knowledge will help people who use AAC in all relationships, especially romantic and sexual ones.
 
Alyssa, do

[Alyssa]
Say no and to make it...
 
Compliance does not include the opportunity to say no and to make it stick. It is not consent unless we can say no and have that be respected and acted on. A yes is not meaningful without the confidence that a no would be respected. Which means teachers actually have to let us say no in contexts outside sexuality education, so we can learn that it is an option.

I had to be explicitly taught that saying no to a teacher was an option, in middle school. And even then, this only works if I can say no, and either have it be respected or make it stick whether or not the teacher wants to respect it.
 
For AAC users and other disabled people, that can mean you have to respect refusals that you really want to ignore because not all of us actually can enforce a refusal so thoroughly that you are incapable of physically overriding us.
 
[Lateef]
Let's go to the next question. It reads: What should teachers know about programming AAC devices to talk about sexuality?
 
Let's have Saoirse answer this question first and then Otto and Kevin.
 
[Saoirse]
Most AAC systems don't come pre-programmed with words about sex. Many don't even have words for specific body parts and only use words like private parts. Requiring these words to be manually programmed in. There are very few programs that come pre-programmed with words about sex and intimacy and sexual health. 
 
I really can't express enough how important it is to include all the words. Don't leave out words because you find them awkward or embarrassing or because you don't want to hear body parts repeated over and over and over again.
 
We need words for body parts and adult things. We need to be able to discuss things we want, things we don't want. We need to be able to tell people if something has happened to us. If you leave out word, we can't even have the chance to do that. AAC users need to be able to have the same access to words as our peers.
 
I know that you might try and tell me that you don't allow speaking students to loudly yell lewd things or inappropriate things in class. So in your mind by your rational, turning off those words or not programming is the same as not letting a speaking student use them.
 
However, It is not the same; it is not okay. A speaking student can still yell those words. They still have access to the words. You just need to address when they yell them or use them.
 
When they do, you correct them. Teachers are supposed to redirect them. You teach them there is a time and a place. The same thing needs to be done for AAC users. You need to do the same for your non-speaking students.
 
We need to be able to talk about our bodies, our gender, our relationships, our desires, our pleasure, our concerns, our interests with our peers, potential partners, we need to be able to have these words.
 
If we ever need to report things, denying access to these words not only actively denies us equal access to our community and the ability to interact with our friends, family at the same level, or in professional-speak an age-appropriate level, but it is also a matter of safety. Denying access to these words increases the risk of being harmed and makes reporting harm near impossible.
 
[Otto]
Since we rely on teachers, therapists, IT specialists and paraprofessionals to program our devices in the beginning of our AAC journey, we are at the mercy of the adults in the room to determine what is important, what should and should not be accessible. There is a judgment call made on the part of the adults in the room to determine the icons and buttons that are accessible.
 
I am imploring you to understand the importance of language, the power of language. If we do not have access to the correct terminology, we cannot advocate for ourselves.
 
It is first a matter of safety. We are being denied the tools to keep ourselves safe.
 
[Kevin]
Here are three points about programming AAC devices to talk about sexuality.
 
Point 1: Programming AAC devices with vocabulary about sex or containing swear words is a lesson for consent and autonomy.
 
Users should be taught to take an active leadership role in modifying their AAC system. They should give their consent on all modifications, and they should have the final say in all changes above all else. And judgment should not be given for having inappropriate words and phrases available to them, but rather an appropriate use of words in situations. It will teach social awareness and give a sense of empowerment over their communication system.
 
It is my communication system, it is my choice to have bad words in it, and it is my responsibility and choice when to use them. I will get in trouble just like anybody else when I choose to use them inappropriately.
 
Point 2: Teachers should know that it is common for people, especially kids, to replace sexual terms with words that are seemingly unrelated.
 
In the current lexicon of society, terms such as pickle, wood, and flower are common to reference sexual terms. This may be a chance for the student to be creative and use vocabulary that is already in their system to refer to terms too explicit for certain settings. This will not only teach them about sex, but how to correlate things that may not be programmed in their device with something else that is already available to them.
 
Point 3: I want to hammer in the head of teachers, parents, and therapists that there's no best icons set with pages that talk about sex in the everyday world. Teachers should realize that learning vocabulary to pass a test in class is very different from learning and using it for everyday conversations.
 
Phrases such as “please stop”, “I don't like that”, and “that feels good” can be used in many instances and the individual may remember and retain those utterances in a completely unrelated context. So be mindful of the whole language system, not just using vocabulary for a particular context or subject.
 
[Lateef]
Great answers, guys.
 
Let's move on to the next question, which reads: Why is it particularly important for teachers to be aware of 2SLGBTQIA+ identities in sex ed for AAC users?
 
Alyssa will answer this question and then we will hear from Perri.
 
[Alyssa]
Queer AAC users exist. If you teach sex ed in a way that either assumes we are all cisgender and heterosexual or too disabled to understand gender or sexuality so cisgender and non-sexual by default, you're not actually teaching the parts of sex ed that apply to us.
 
I needed to know things like, how do you know when you are transgender? How do you know when you are non-binary? What is gender dysphoria? None of which is going to be taught in a sex ed class that assumes these things are too complicated for AAC users. This includes AAC users who really do have intellectual disabilities and can still be queer.
 
[Perri]
Autistic people especially have a much higher rate of being queer or trans than the general population. This includes AAC users. 
 
I am an AAC user who is transgender, and my quality of life would be much worse without access to transition-related healthcare.
 
If we don't give AAC users access to complete information about queer and trans people they won't have language to tell us what they're feeling and we won't be able to support them. This includes students with high support needs.
 
As a trans kid growing up in a rural red state without language I think back to what my life could have been like if I had access to language and trans healthcare at an earlier age. And for some AAC users that don't even have access to that language on their device they may live their whole lives thinking that something is wrong with them and not knowing how to fix it. We need to teach this so people are able to have the language to express their true selves.
 
[Lateef]
Now we will have answers from this great question, which reads: What should teachers know about teaching things like pleasure, intimacy, and kink to AAC users?
 
Perri can answer this question first and then Kevin.
 
Take it away, Perri.
 
[Perri]
I feel like sex education for disabled people, especially people with I/DD, and AAC users is very focused on how to avoid abuse and exploitation. While this is very important, we often gloss over the positives of sex and what people actually get out of it.
 
Teaching about pleasure, intimacy and kink helps people to know that sex should feel good, and if it doesn't feel good that they need to change something or try a different way. Focusing on pleasure and intimacy takes away shame as well both for sex and kink activities.
 
I also believe talking about kink is very important especially for people whose disability includes sensory processing difficulties. As a person who practices BDSM in my personal life, it is hugely important for regulating my nervous system and getting lots of sensory input. I am able to get the same amount of sensory feedback from being spanked as I do from hitting my head, without risking a head injury.
 
If we focus on how sex and kink feel good, and that it's supposed to feel good, and that it's not a shameful thing to be hidden, we can create a culture where people will come to you when they have problems and questions instead of being shamed into silence.
 
[Kevin]
Kink by definition is unconventional sexual interests or lifestyles that deviate from what considered mainstream. So from the start, having a disability and thinking about sex is a kink to many people in the mainstream.
 
But to answer the question, teachers should think about how to teach multimodal communication beyond using the device. You can teach students how to relay their pleasure in intimate settings without the device. Many people find their communication without their device or most common mode of communication weird and awkward. Especially when many of us have uniquely unintentional gestures and sounds.
 
Yet that's all apart from learning their body, especially in intimate settings, where devices can impede the main goal of receiving or giving pleasure. It is not about being explicit or overly sexual, but rather being okay with the awkwardness of having a unique body and reactions.
 
[Lateef]
The next question is an important one. It reads: Masturbation is often a subject that many AAC users are not allowed to learn about. What should teachers know when talking to AAC users about masturbation?
 
I can answer this question and then we hear from Saoirse.
 
Teachers should teach their students, especially their students who use AAC, that masturbation is a safe and natural way that humans engage in to individually sexually satisfy themselves. They should teach that masturbation should not be something that you are ashamed of, but is something that should be engaged in a safe and private place.
 
For people who use AAC, they should be taught safe and accessible ways to masturbate using toys or other accessible devices.
 
[Saoirse]
Nondisabled people don't want to think about or talk to AAC users and disabled people about masturbation. They often just shut it out, usually I think due to it both being awkward and their innate instinct to infantilize us.
 
There is so much taboo against teaching about it in general, that when it comes to teaching AAC users, I think the infantilization makes it too hard for non-disabled people to preach the subject with us, even though we also have developing bodies like our peers.
 
However, when they do respond to masturbation with AAC users, they either act as if it is something that doesn't happen, or they only recognize it when it happens in an inappropriate settings. Then they treat it solely as a behavioral problem responding either by yelling, stopping it and treating it like a bad behavior, instead of treating this like something developmentally normal and they tend to freak out.
 
Most people do little to nothing in helping understand this is both a normal body thing and that this is something that has the right place and time and what situations are or aren't okay. They also need to approach this without shame because again, it's developmentally normal.
 
Many people also fail to recognize that it might also be something that is being used as a stim, especially when in overload and both helping the person to understand that there is a time and place, but also find alternatives that work when an overload is something that needs to happen to address this, as well as helping them to recognizing the overload before the overload even gets to that point. And as I said before, they need to approach this without shaming the person.
 
[Lateef] 
Next, we will have this important question. What should teachers know about centering autonomy for AAC users? This could include bodily autonomy and autonomy around learning.
 
Alyssa, start us off and then we will hear from Perri.
 
This is the penultimate question.
 
This question reads: AAC users are often denied access to sexuality education when they are young. Why is it important for sex ed to be taught to students who use AAC?
 
Otto and then Perri will answer this question.
 
[Otto]
If we have a healthy understanding of human sexuality from a young age, we will not have shame and guilt borne from a lack of understanding and misinformation of basic bodily functions. Sexuality is a normal part of the human condition. There should be dignified grade appropriate instruction and conversations. 
 
Students in segregated classrooms will not learn about basic adolescent changes from their peers in the locker room. We are often stuck in preschool-like setting and infantilized until we are 22.
 
I do not want to start a debate over developmental age or intellectual capacity. My point is rather the human body has biological changes and urges regardless of developmental or intellectual capacity. We deserve the dignity of information to assist us in the very human transitions.
 
[Lateef]
Can ...
 
[Perri]
What is most important is creating a culture of autonomy and consent. That means always respecting students' boundaries, including those set in physical ways. If they don't want you to touch them, stop touching them. Explain why you need to touch them as well.
 
Disabled students' autonomy is often disrespected and that leaves them more vulnerable to abuse and makes it harder to recognize. The no of a disabled student should be respected just as much as the no of a non-disabled student.
 
Some personal care needs are mandatory like showering. But you can do them in a way that centers choice and autonomy. You can ask things like, What time do you want to take a shower today?
 
They'll let them tell you with their device or provide choices. When it is actually time for the shower instead of just starting to wash them, you can explain what you're doing. This helps them know what to expect. Ask before touching them, giving adequate processing time to give a no response. 
 
Every time you are going to touch them tell them where and which body part. I'm going to wash your legs, respect any no response including physical responses such as pushing you away.
 
It is so important to show people they have choice over their own bodies.
 
[Lateef]
Next, we will have this important question: What should teachers know about centering autonomy for AAC users? This could include bodily autonomy and autonomy around learning.
 
Alyssa, start us off and then we will hear from Perri.
 
[Alyssa]
It's only autonomy if we get to make decisions you don't like. It is still autonomy if we take the consequences of it the same way that we would if we weren't disabled, but not if we get punished worse for it or if you selectively refuse the assistance or access we need when it's for a decision you disagree with.
 
Like with bad words being left off our devices, that's a selective refusal of access.

But also with things like choosing to skip class and take the consequences rather than going to class. It's developmentally reasonable for teenagers to do that at least once. Senior skip day is practically a tradition.
 
[Perri]
I'm sorry, I made a mistake. My last answer is for this question.
 
This answer is for the...
 
We need to be able to decide what we want to learn about at least as much as non-disabled students do. Which is more than either group usually actually gets to.
 
You might ever need to think about ways to introduce topics so we can understand them better. You should not skip over a topic we have expressed interest in just because you think we can't understand it or shouldn't have encountered it.
 
I'm sorry, I made a mistake. My last answer is for this question. This answer is for the last question:
 
AAC users are often denied access to sexuality education when they are young.
 
Why is it important for sex ed to be taught to students who use AAC? We need to start teaching sex education very young and covering the same topics as same age non-disabled peers with accommodations for the student's disability.
 
We need to start with simple things like safe and unsafe touch and private parts with correct names for genitals being added to devices from the time they get them.
 
It is impossible to report sexual abuse if you can't explain what is happening with your device. So it is crucial to teach sex ed to disabled students from a safety standpoint.
 
But sex education also increases disabled students' access to participate in everyday life and have the same information as non-disabled peers. We know that for non-disabled students, sex education gives them knowledge about safe sex practices and decreases teen pregnancy and doesn't cause an increase in teen sex. We can assume that this is the same for students with disabilities.
 
Our reluctance to teach people with disabilities sex education is based on our discomfort, not their best interest.
 
Sorry for the mix-up.
 
[Lateef]
We have come to the last question which reads: AAC users experience high rates of abuse. What are some ways that teachers can help AAC users to identify abusive situations as well as power dynamics in relationships?
 
First, Perri will answer this question and then Saoirse will answer the question.
 
[Perri]
The most important thing is to respect no and create a space where autonomy and no are respected.
 
But some specific things you can do to help them to be able to identify and report abuse is to tell them specific behaviors that are not okay. For example, it is not okay for anyone to hit you or hurt you. If someone hurts you, tell another adult using your device.
 
That it is not okay for people to touch your genitals outside of helping you in the bathroom, and that you can always say no.
 
You can also tell them to tell you or another adult if something that makes them scared or uncomfortable. I think that is better than safe or unsafe, because even with examples they may not know if behavior is safe or not, but have a gut feeling that they are scared or don't like it.
 
[Saoirse]
Statistically speaking, most, if not all of your students, are going to experience some form of abuse in their lifetime if they haven't already. Non-speaking disabled people are extremely likely to be targets of many different types of abuse, including medical, physical, sexual, and psychological abuse. Some will experience these many times in their lifetime.
 
It's important to teach students about abuse, what abuse is, to teach the AAC users about the different types of abuse and about power dynamics. It's so important to teach about right to decide what happens with one's own body and who can and can't touch them.
 
You also need to teach that just because someone is older or a teacher or a caregiver doesn't mean they have a right to cross boundaries.
 
Teach them the actual warning signs of abuse. Teach them about the cycle of abuse. Teach them about their rights to their autonomy and their body. 

Teach them that caregivers, teachers, and such don't get special right to touch them or do things to their body that make them uncomfortable. They have no right to do things they don't want and have no right to do sexual or intimate things. Teach that they need to be allowed to say no to things.
 
It is so important to teach them that even though they might experience harm from a caregiver, this is in no way their fault. That it's okay if they experience complex emotions from it and that they may not fully process or recognize it in the moment or for a long time. However, that doesn't take away the harm.
 
You also need to teach them how to report when there is abuse, what to do when someone like a caregiver is the one doing the harm. 
 
Recognize this is messy and complicated.
 
Teach about how to seek help and how to be safe as much as possible in these situations.
 
[Lateef]
We have come to the end of our formal panel questions and we'll open it up to questions from the audience.
 
[Morrigan]
All right, so thank you so much to Dr. McLeod and our panelists for that great discussion.
 
So we will now move on to the question and answer session. Just as a reminder, our panelists will not be taking questions on the following topics, and thank you for helping to make this webinar safe for our presenters.
 
This was sent out earlier, but just as a reminder, no questions about applied behavior analysis, no questions on the telepathy tapes or on thinking that typing to communicate is fake. No discussions about personal sexual assault or personal sexual experiences. Sexual assault can be covered in general, but please no questions about personal experiences.
 
And finally, no questions about panelists' personal trauma history beyond what they've already shared.
 
Right. So let's see if we have any Q&A. 
 
All right. And I will post this in the chat so that our audience members can see this and I will read it aloud.
 
So question for the panel, if there ends up being time/interest for answering, from another disabled person: Do you talk about things related to sex with any support workers or other support people in your life? How do you go about it and how does it go? Do they make it awkward? 

Any thoughts on that?
 
I'll just pause.
 
Okay, Kevin has an answer: “Sometimes that conversation is needed, even though awkward, especially if preparing for sex.”
 
Otto says: “It's only awkward if you make it awkward. I ask, but start with saying I have sensitive topics to talk about, but not in a public setting.”
 
Perri says: “I can't really answer that question because I don't have access to paid support and I don't want to talk about the complicated and enmeshed...”
 
Oh, sorry. Let's see.
 
I'll see if there are any other questions.
 
So endever says, especially for queer/trans folks, how well do you feel your specific AAC systems handles trans affirming symbols and words, for example, for body parts or medical transition services, queer affirming symbols and words, for example, two women with "wife" or pronunciation of micro labels or etcetera. What would you recommend be added or changed for your systems?
 
And I will copy this into the chat.
 
Yeah.
 
Okay, Saoirse has an answer that I think is not publicly answering. Is that right?
 
[Perri]
Lots of times I have to manually add words by hand or use my text-based system to talk about those things, because editing my symbols-based vocabs is very overwhelming and tedious, and the pre-made vocab is limited usually.
 
[Saoirse]
They always have such limited vocabulary in symbol sets.
 
[Morrigan]
All right. Our next question is, how do you recommend educators/SLPs speech and language pathologists, balance cultural sensitivity with discussions of sexual health and identity if caregivers find sex, sexuality taboo? I have had caregivers not want to continue with AAC trials due to there being words about sexual health on it.
 
All right, Kevin has an answer.
 
Kevin says: “There should be a way to share pre-made pages among users because the vocabulary that comes by default supposed to appeal to the masses, but yet subgroups not only sexual but culturally.”
 
Otto says: “It's about safety first. Safety is above religion or culture.”
 
Kevin says: “Need specific vocabulary.”
 
All right, well, we are at the end of our time.
 
Oh, Saoirse says: “I second the safety and explaining the safety aspect.”
 
So we are at the end of our time here. So thank you so much for joining us for this webinar. We will have an evaluation survey. It will, it should pop up at the end of this webinar, but if for some reason it doesn't, I'm also going to drop it in the chat here.
 
And then if you have any questions and want to reach out to us, you can do so at either of these e-mail addresses that I'll also drop in the chat.
 
Otto says: “Thank you, everyone, for listening and engaging with us.”
 
Saoirse says: “Thank you, everyone.”
 
Oh, Kevin has: “To answer that parent, they should be told us a lesson in autonomy. That device can remove those words, but asks at what cost? Anyway, thank you everyone.”
 
And Lateef says: “Thank you everyone for attending.”


